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The Four Cs of RTI 

1.  Collective responsibility  

2.  Concentrated instruction 

3.  Convergent assessment  

4.  Certain access  

+	  

=	  



Review of Collective Responsibility 

•  What are the two fundamental beliefs upon 
which the concept of “collective responsibility” 
are built? 
1.  ? 

2.  ? 

Polling – Building a Culture of 
Collective Responsibility 

•  5 = Always, 4 = Often, 3 = Sometimes, 2 = Seldom, 1 = Never 

•  We show teachers why there is a need for change. 
•  We make it “doable,” scaffolded and realistic 
•  We provide teachers with the evidence that this is 

not just another “pendulum swing.” 
•  We anticipate staff concerns and prepare responses 

in advance. 
•  We create multiple opportunities for staff to express 

their opinions. 
•  We define consensus so as not to require “all.” 
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Concentrated Instruction 
A systematic process of identifying essential 
knowledge and skills that all students must 
master to learn at high levels and 
determining the specific learning needs for 
each child to get there  
 

Thinking is guided by the question:                              
Where do we need to go?  

   

 

Creating a guaranteed, viable  
curriculum is the number-one factor  
for increased levels of learning. 
 

(Marzano, What Works in Schools, 2003) 

Establishing Curricular Priorities 

(Wiggins & McTighe, Understanding by Design, 1998) 

Worth being 
familiar with 

Important to 
know and do 

Essential 
to know 
and do 



“Nice to Know” 

Versus 

“Got to Know” 

Essential standards do not represent all 
that you are going to teach… 
 
It represents the minimum a student must 
learn to reach high levels of learning. 

Critical Point! 

But don’t we already have 
state standards? 



“To cover all of this content, you would have to 
change schooling from K–12 to K–22 …. The 
sheer number of standards is the biggest 
impediment to implementing standards.” 

—Scherer, “How and Why Standards Can Improve Student 
Achievement: A Conversation With Robert J. Marzano,”   

Educational Leadership (September 2001), p. 15 

Common Core Standards                                  
vs. a Viable Curriculum 

“The common core standards have not solved 
the problem for the classroom teacher of 
developing standards that truly represent a 
viable curriculum—one that can be adequately 
addressed in the current time available to 
classroom teachers.” 
 

—DuFour & Marzano, Leaders of Learning (2011), p. 93 

Fourth-Grade English Language Arts   
(Excerpted from Common Core State Standards Initiative, 2010, p. 28) 

A student will demonstrate command of the 
conventions of standard English grammar and 
usage when writing or speaking by: 

•  Using relative pronouns and relative adverbs 

•  Forming and using progressive verb forms 

•  Using modal auxiliaries to convey various conditions 

•  Ordering adjectives within sentences according to 
conventional patterns 

•  Forming and using prepositional phrases 

•  Producing complete sentences, recognizing and 
correcting inappropriate fragments and run-ons 

•  Correctly using frequently confused words (to, too, two) 



Three Critical Teams 

Teacher 
Teams 

By teams, we do not mean groups who 
assemble for traditional grade-level and 
department meetings.  
 
The act of meeting together does not define 
a group of people as a team.  

Group vs. Team 
Defining Group vs. Team Characteristics 

 

 

Source: This material is excerpted from Maddux and Wingfield’s 2003 work, Team Building: An 
Exercise in Leadership, pp. 5–6. The authors’ table provides input on defining teams. 
 

 

Groups Teams 

Members think they are grouped together for 
administrative reasons only. 

Members recognize their interdependence and 
understand both personal and team goals are best 
accomplished with mutual support. Time is not 
wasted struggling over turf or seeking personal gain 
at the expense of others. 

Members tend to focus on themselves because 
they are not sufficiently involved in planning the 
team’s objectives and work. They approach their 
job simply as hired hands. 

Members feel a sense of ownership for their jobs 
and units because they are committed to goals they 
helped establish. 

Members are told what to do rather than asked 
what the best approach would be. Suggestions are 
not encouraged. 

Members contribute to the organization’s success by 
applying unique talents and knowledge to team 
objectives. 

Members distrust the motives of colleagues 
because they do not understand the role of other 
members. Expressions of opinion or disagreement 
are considered divisive and non-supportive. 

Members work in climate of trust and are 
encouraged to express ideas, opinions, 
disagreements, and feelings. Questions are 
welcomed. 

Members are cautious about what they say so real 
understanding is not possible. Members may play 
games and set communication traps. 

Members practice open and honest communication. 
They make an effort to understand each other’s 
point of view. 

Members may receive good training but are limited 
in applying it to their jobs by their supervisor, other 
group members, or conditions at the workplace. 

Members are encouraged to develop skills and 
apply what they learn for the benefit of the team. 
They receive support from their team as they are 
learning. 

Members find themselves in conflict situations that 
they do not know how to resolve. Their supervisors 
may put off or other members may resist 
intervention until severe damage is done. 

Members recognize that conflict is a normal aspect 
of human interaction and view such situations as 
opportunities for new ideas and creativity. They work 
to resolve conflict quickly and constructively. 

Members may or may not participate in decisions 
affecting the team. Conformity often appears more 
important than positive results. 

Members participate in decisions affecting the team, 
but understand that their leader must make the final 
ruling in emergency situations and when the team 
cannot decide.  

 

Team Development Wheel 

STAGE FOUR STAGE ONE 

STAGE THREE STAGE TWO 

PERFORMING 
 
 Mature 
 Closeness 
 Resourceful 
 Open 
 Effective 
 Close and supportive 

FORMING 
 
 Testing 
 Polite 
 Impersonal 
 Watchful 
 Guarded 

NORMING 
 
 Getting organized 
 Developing skills 
 Establishing procedures 
 Giving feedback 
 Confronting issues 
  

STORMING 
 
 Infighting 
 Controlling conflicts 
 Confronting people 
 Opting out 
 Difficulties 
 Feeling stuck 

Sources: Tuckman, 1965; Cooper & Boyd, 1996 

PERFORMING 
 Mature 
 Closeness 
 Resourceful 
 Open 
 Effective 
 Close and supportive 

FORMING 
 Testing 
 Polite 
 Impersonal 
 Watchful 
 Guarded 

NORMING 
 Getting organized 
 Developing skills 
 Establishing procedures 
 Giving feedback 
 Confronting issues 
� �

STORMING 
 Infighting 
 Controlling conflicts 
 Confronting people 
 Opting out 
 Difficulties 
 Feeling stuck 

© Crisp 2003. Team Building: An Exercise in Leadership by Robert B. Maddux and Barb Wing!eld
Do not duplicate.80

•  There are eight 
contrasting statements on 
the page to the left. 

•  Consider each a 
continuum ranging from 
very much a group (far 
left) to very much a team 
(far right) 

•  Place a dot for each of 
the eight that best 
represents your team 

•  Summarize your findings 
in chat. 



Collaborative teacher teams are teams of 
educators whose classes share essential 
student learning outcomes; these teachers 
thus work collaboratively to ensure that their 
students master these critical standards.  

•  Grade-level teams 

•  Course and content teams 

•  Vertical teams 

•  Interdisciplinary skills 

•  District and regional 

•  Electronic teams 

Team Structures 

•  Clearly define essential student learning 
outcomes. 

 
 

Teacher Team Responsibilities 



We are not making a list. 
It is a process! 



1.  State standards 
2.  Common core 
3.  District standards and pacing guides 
4.  Blueprints to high-stakes tests 
5.  Time! 

What Will Teacher Teams Need                         
to Do This Work? 

Three Critical Teams 

Teacher 
Teams 

School 
Leadership 

Team 



 
Do your teacher teams:  

•  Share learning outcomes? 
•  Have weekly collaboration time? 
•  Have the materials they need  

to do the work well? 
 

•  Have norms and follow them? 
•  Clearly defined what all students must learn? 
 

  
  

Current Reality Critical Questions 

u	  n	  i	  v	  e	  r	  

How to Get Even Better Results? 

1.  Unpack each essential into learning targets. 



What Are Learning Targets?  
A learning target is any achievement expectation 
for students on the path toward mastery of a 
standard.   
It clearly states what we want the students to learn 
and should be understood by teachers and 
students. 
Learning targets should be formatively assessed to 
monitor progress toward a standard. 

1.  Analytical reading and discussion 
2.  Persuasive writing 
3.  Drawing inferences and conclusions from texts 
4.  Analyzing conflicting source documents 
5.  Supporting arguments with evidence 
6.  Solving complex problems with no obvious 

answer 

David Conley: College Knowledge 

Persuasive writing 1.  Use a clear 
thesis 
statement. 

2.  Support 
position with 
evidence. 

3.  Address 
counter-
arguments. 



Take one standard. 

Unwrap or deconstruct it. 

Identify learning targets. 

 
 
 
 
 

How to Get Even Better Results? 

1.  Unpack each essential into learning targets. 
 
2.  Share the targets with the students.  
 

Unit: Cell Biology 
Standard 1 

Name ____________________________________________________ Period ______________ 
 

I understand how basic chemical reactions (metabolism) in parts of the /a cell 
(organelles/cytoplasm) help keep organisms (living things) alive. As a basis for understanding 
that concept: 
 

Learning Targets 
1c. I know that viruses are composed of a nucleic acid contained in a protein coat. 
 I know that prokaryotic cells do not have membrane-bound organelles. 
 I know that eukaryotic cells have membrane-bound organelles.  
 
Essential vocabulary: prokaryotic, eukaryotic, organelle, nucleus, cell–plasma membrane, 
ribosome, cytoplasm, cell wall, chloroplast, mitochondria, lysosome, vacuole, cytoskeleton, ER, 
Golgi apparatus 
 
Rate your mastery of this learning target. 
New to me                  I got this. 
 

Tasks How I Did 
1.  

2.  

3.   

 
 
 
1a.  I know that cells are surrounded by a membrane that only allows some things in and out 
 of the cell.  
 

Essential vocabulary: membrane, semipermeable, diffusion, osmosis, endocytosis, exocytosis, 
equilibrium, hypotonic, hypertonic, isotonic, phagocytosis, active–passive transport 
 

Rate your mastery of this learning target. 
New to me                  I got this. 
 

Tasks How I Did 
1.  

2.  

3.   



•  Clearly define essential student learning 
outcomes. 

•  Provide effective Tier 1 core instruction. 

 
 

Teacher Team Responsibilities 

What do all students need at Tier 1? 

Critical Point! 

Beware the phrase: 
 
“It’s the same standard … I just am 
teaching it at this student’s level.” 

Critical Point! 



 

Do all students have access to grade-level 
essential standards, or do you allow a 
“below grade-level” track? 
 

 

  
  

Current Reality Critical Questions 

There are rare occasions when a student can be so far 
behind in remedial skills that he cannot derive any 
benefit from core, grade-level instruction.  
 

In these cases, the child may need to receive intensive 
remedial instruction to build the skills needed to  
re-enter the core program.   
 

The removal from core instruction must be temporary— 
just long enough and intensive enough to get the child 
back into grade-level instruction.  
 
 

Critical Point! 

u	  n	  i	  v	  e	  r	  


