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Introduction 
 
Session Objectives 
 

Determine how to work with resistant staff 
 
Look at how to create a coaching environment 
 
Practice a coaching conversation 

 
 
How do we approach and work with resistant staff? 
 
Stages of Change 
Prochaska, 1994 
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Contemplation 
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Activation 
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From the work of Peter Senge 
 
 
Attempt-Attack-Abandon Cycle 
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Restoring Equilibrium 
Heifetz & Linsky (2002) Leadership on the line 
 
 Marginalization 
 
 Diversion 
 
 Attack 
 
 Seduction 
 

 
 
 
 
How do we create an environment for coaching? 
 
Defining a Coach 
 

Although coaching is still new in the field of education, it has a long track record 

in the world of business – there having a coach is a mark of value to a 

corporation. 

- Jane Kise 

 
  
 

Anyone who interacts daily with teachers is a prospective coach 
 
  Evaluative 
 
 
 
 
  Non-evaluative 
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3.1

CHAMPS Game Plan for Walk-Through Visits

CHAMPS GAME PLAN FOR WALK-THROUGH VISITS 
1.  Observe student behavior. Are students . . .

 a) Actively engaged in the lesson (at least 90%)? 
 b) Behaving respectfully toward one another and toward the teacher (at least 95%)?
 c) Complying with the teacher’s posted expectations (at least 95%)?

If the answer to all of these questions is yes, focus the rest of the observation 
on students’ connection with instruction (Step 2). If the answer to any of the 
questions is no, divide the remainder of your time between Steps 2 and 3.

2.  Observe student engagement. Look at . . .
 a) Opportunities to respond (estimate OTRs per minute).
 b) Percentage of correct responses (PCR).
 c) Any other instructional variables that have been a focus of sta! development.

3.  Observe teacher behavior. Is the teacher . . .
 a) Actively observing (circulating and scanning)? 
 b) Using praise e!ectively (at least a 3:1 ratio of positive to negative interactions)?
 c) Correcting misbehavior fluently (calmly, consistently, briefly, and immediately)?
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5.1

The Basic 5 Behavior Benchmarks

 Dark = Stop (do something different) 
 Medium = Caution (intervention recommended) 
 Light = Keep going (keep doing what you’re doing)

Benchmark Dark Medium Light Form to use

Time on Task 
 (academic  
engagement)

Less than 80% 81–90% 91–100% Academic Engagement Monitoring Form (5.4)
5-minute recording time
Use during teacher-guided instruction
Use for classwide monitoring

Opportunities to 
Respond  
(per 10-minute 
interval)

Fewer than 10 10–40 More than 40 Opportunities to Respond Monitoring Form (5.5)
10-minute recording time
Use during teacher-guided instruction
Use for individual or classwide monitoring

Ratio of Interactions 
 (positive to  
negative)

Less than 1:1 
!" less than  
1 interaction 
per minute

At least 1:1 
consistently

At least 3:1 
consistently

Ratio of Interactions Monitoring Form (5.6)
20-minute recording time
Any activity
Use for individual or classwide monitoring

Disruptions  
(per 10-minute  
interval)

More than 10 5–10 Fewer than 5 Misbehavior Monitoring Form (5.7a or 5.7b)
Use for duration of one activity or entire period
Any activity
Use for classwide monitoring

Alignment with 
Expectations 

Mostly  
1s & 2s

Mostly  
2s & 3s

Mostly  
4s & 5s

Expectations Versus Daily Reality Scale (5.8)
Use for duration of one activity or entire period
Any activity
Use for classwide monitoring
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5.2

Basic 5 Observation Form
(15 minutes)

Teacher: ________________________________________ Date: ___________________ Time: ________________

Observer: ______________________________________ Class: ___________________ Activity: ________________

STEP 1 
(10 minutes)

Benchmark
Observation period (10 minutes)

Total
(Positive) (Negative)

Ratio of Interactions 

Opportunities to Respond

Disruptions

Ratio of interactions =     :    (Positive : Negative)

STEP 2 
(5 minutes)

1 2 3 4 5 6 7 8 9 10 11 12

13 14 15 16 17 18 19 20 21 22 23 24

25 26 27 28 29 30 31 32 33 34 35 36

37 38 39 40 41 42 43 44 45 46 47 48

49 50 51 52 53 54 55 56 57 58 59 60

Divide the number of on-task (+) marks by the total number of marks (60). 
Time on Task (percentage of on-task behavior) =     %.

During a 10-minute observation period, record simple tally 
marks for each of the following behaviors.

For the next 5 minutes, focus on a di!erent student every 5 seconds. Record a “+” symbol to indicate 
on-task or engaged behavior and a “–” symbol to indicate o!-task behavior. When each student has 
been observed, begin the progression again. Continue until 5 minutes has elapsed.
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5.8

Expectations Versus Daily Reality Rating Scale

Teacher: ________________________________________ Date: ___________________ Time: ________________

Observer: ______________________________________ Class: ___________________ Activity: ________________

Directions: Using the rating scale below, rate the degree to which the students met your expectations for classroom 
activities or transitions. Write notes on the activity in the box by that name. !is self-assessment tool should be 
completed at least three times for the same class during the week.

Ratings  5 = All students were following expectations.
   4 = All but one or two students were following expectations.
   3 = Most students were following expectations.
   2 = About half of the students were following expectations.
   1 = Most students were not following expectations.

CONVERSATION 1 2 3 4 5

HELP 1 2 3 4 5

ACTIVITY:

MOVEMENT 1 2 3 4 5

PARTICIPATION 1 2 3 4 5

CONVERSATION 1 2 3 4 5

HELP 1 2 3 4 5

ACTIVITY:

MOVEMENT 1 2 3 4 5

PARTICIPATION 1 2 3 4 5

Data review: 

If the ratings for each of the categories were 4 or 5, keep doing what you’re doing! ▶
If there were some 3s mixed in with the 4s and 5s, consider re-teaching those expectations for a few days. ▶
If the ratings were mostly 3s, re-teach your expectations regularly until all students can follow them. Consider  ▶
implementing a classwide motivation system for medium structure (see Chapter 8). If only one or two students are 
a concern, consider creating individual behavior plans for those students (see !e Teacher’s Encyclopedia, 1995).
If the ratings were mostly 2s and 3s, re-teach your expectations regularly until all students can follow them.  ▶
Consider implementing a classwide motivation system for high structure (see Chapter 8).
If the ratings were mostly 1s and 2s, re-teach your expectations. Implement a classwide motivation system for high  ▶
structure. In addition, implement at least one classwide motivation system for medium structure (see Chapter 8).

CONVERSATION 1 2 3 4 5

HELP 1 2 3 4 5

ACTIVITY:

MOVEMENT 1 2 3 4 5

PARTICIPATION 1 2 3 4 5

CONVERSATION 1 2 3 4 5

HELP 1 2 3 4 5

ACTIVITY:

MOVEMENT 1 2 3 4 5

PARTICIPATION 1 2 3 4 5



How can coaches communicate effectively with staff? 
 
Partnership Principles 
 
 The principles you live by create the world you live in; if you change  

 the principles you live by, you will change your world. 

- Blaine Lee, The Power Principle 

 
 
Partnership Principles 
 
 Equality   
 
 Praxis    
 
 Dialogue    
 

Choice 
 
Voice 
 
Reflection 
 
Reciprocity 

 
 
 
 
Many a relationship has been damaged and a work setting poisoned by 

 perfectly delivered constructive feedback . . . 

 “The helping hand strikes again!” 
       Kegan & Lahey (2001) 
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data 
to 

shape 

Coach

The 
Teacher

 

 
Avoid Top-down Feedback 
 
 Assumptions behind top-down feedback  
 
  The first is that the perspective of the feedback giver (let’s 

  call him the supervisor) – what he sees and thinks, his  

  feedback – is right, is correct. An accompanying assumption 

  is that there is only one correct answer. When you put these  

  two assumptions together, they amount to this: 

  the supervisor has the one and only correct view of the 

  situation. (We call this “the super vision assumption”; that 

  is, the supervisor has super vision.) (p. 128) 

 
 
 
Partnership Feedback (C.E.D.) 
Reinke, (2005) 
 

 
 

 
 

 
 

  
 
 
 
 
 
 
 
 
 

dialogueTeacher Coach
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Exhibit 5.9: Sample Ratio of Interactions Monitoring Form

Ratio of Interactions Monitoring Form
(20 minutes)

Teacher: Mr. Weldon            Date: Oct. 13         Time: 1:20–1:40  

Observer: Sharon Cruz           Class: 5th-grade Science   Activity: Teacher-directed instruction 

Coding system (if used)
 M = Male    N  =  Nick           

 F  = Female      =                
 C  = Classwide     =              
 I  = Individual     =              

Attention to Positive Attention to Negative

M M M F M F F C F  

N F M C M M N F M

M N M N F F N N C M 

N M N

Actual ratio of interactions: ~1.5  :   1 

Goal is 3:1 or better.

It is the student behavior that is occurring at the time the interaction is initiated, not the tone of the 
interaction, that determines whether an interaction is positive or negative.
When a teacher interacts with a student who is exhibiting appropriate behavior, count the interaction 
positive.
When a teacher interacts with a student who is exhibiting inappropriate behavior, count the interac-
tion negative. Responses to “negative” behavior do not mean the teacher is responding poorly.

!

!

!



Conclusion 
 

Final thought… 

“Vision without execution is hallucination!” 

- Thomas Edison 

 
Coaching can be the bridge between vision and execution. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Contact Information: 
Tricia McKale Skyles 

tmmckale@yahoo.com 
tricia@safeandcivilschools.com 
Facebook: Safe and Civil Trish 

Twitter: safeciviltrish 
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