
Class: Writing Workshop  Date: Tuesday Oct 1  Teachers:   
Lara Pinto & Katie Kerrigan 

Teaching Point:  Fiction writers reread their dialogue, almost acting out these passages, then revising the dialogue so that 
it includes: 
1) What your character would really say   
2) The tone of voice your character would use 
3) Specific actions  
           
Materials Needed: Students’ Drafts, Mentor Piece, Chart with Teaching Point, Markers 

Homework to Extend Learning from the Lesson: “When you have done good work, remember that you now have a 
responsibility to do that again. It is like all your life, your audience is calling ENCORE!!!  Do it again. Do this same work 
again, later in the draft, or go back to old entries and find places you can do this work so that it becomes second nature to 
you to ALWAYS write like this.”

Data: Looking across student writing using the learning progression, the majority of students are including dialogue 
consistently in their work; however very few are including actions or tone with their dialogue.  This lesson will give many 
students access to higher level work—through drama, students can experience the concepts in the lesson, making it 
responsive to the UDL framework. 

Student’s expectations in the beginning of the lesson:  Expectations will be posted on the smart board.  Students should 
read it and automatically come to the carpet.  “Writers, can you join me on the carpet, bringing with you the draft of your 
fiction story that you wrote yesterday?”

    
Minilesson:  7-10 MINUTES  
What the teacher says and does to introduce new information, model a strategy or product, and give students the 
tools to be able to lift the level of their work. 

Connection:  “Writers, I was studying your writing last night. You know how some stories put you to sleep and others 
make you want to keep reading? Well, your stories made me want to keep on reading! I especially loved your interesting 
characters, and the fact that I could tell that you aren’t just writing, but you are thinking about the qualities of good 
narrative writing (refer to chart), and I know you are working to get better at it!

I was especially pleased that you made sure your characters talk in your story, so that it doesn’t just say, ‘She was 
afraid.’ Instead it said, ‘Jill looked up at her mother and said, ‘I’m afraid of the thunder.’   
.
Put your finger on a place where your characters are talking (or where you could have gotten them talking).”

Observation and voice over coaching in response to what I see. 

“Today you’ll need your conch shell, so get it out. Read that whole part of your story into the conch shell quietly, just like
an actor on Broadway! But remember, you should be the only one who can hear you.”

Observation and voice over coaching: Non verbal cues, reread to bring it to life 

“Writers, now that you are using dialogue, I’ve been thinking, ‘What is the new work for you?’”  

Teaching Point: “WRITERS. Today I want to teach you that fiction writers reread their dialogue, almost acting out these 
parts, then revise the dialogue so that it is 1) what your character would really say  2) in the tone of voice your character 
would use (softly, LOUDLY, ANGRILY) or 3) Including specific actions.”  (Point to chart.) 
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Teach/Active Engagement: 

“I thought we could work together to help me revise the dialogue in my own writing. You know my character Jessica is 
struggling to decide if she should follow Minnie and Gabby who say she needs to stop being friends with Nikki. And this is
the moment where Jessica has told them she will still be friends with Nikki.”

 Minnie looked at Jessica. “You’re a loser,” she said. 

“Let’s all think how we can revise the dialogue so that it includes 1.) What the character would really say 2.) tone of 
voice your character would use 3.) specific actions. 

What writers do first, is reread, almost acting out the story. 

Partner 1, you will be Minnie (drama) She’s looking at Jessica, trying to make Jessica feel really lousy. What are you 
going to say, how will you say it, what actions will you add?  

Partner 2, You’re going to be the narrator, and use your story telling voice to show what your partner is saying in words, 
the tone of voice your partner uses, and the specific actions he/she is doing.  How exactly does your partner show Minnie 
picking on Jessica? What is her tone of voice and specific actions?  

Ready to act Partner 1?  Partner 2, ready to narrate?”

Listen in/coach/respond: slower motion? Freeze? Both partners have jobs. 

One volunteer enacts in front of the class, probably repeated times,  

“Writers, what word should we use to describe HOW Minnie looks picking on Jessica? How does she do this? Think as 
we watch…” 

Kids call out… 

 Minnie STARED? LOOKED ANGRILY? ? at Jessica.  

“I remember WHAT she said but I am not sure how to describe her voice.” I underline SAID in the initial draft, and 
quickly record more of the story: 

 Minnie GLARED/STARED? at Jessica. “You’re such a loser,” she…?

Get suggestions—2 or 3 pop up—grab and record one (whispered? Coaxed?)  
 Minnie GLARED at Jessica. “You’re such a loser,” she sneered angrily.

“Now we need to add specific actions. What is she doing with her body? Tell each other.” Meanwhile I write: 

 Minnie GLARED at Jessica. “You’re such a loser,” she sneered, shaking her fist in Jessica’s face.  

Link: “So writers, I hope you see that to rewrite passages in which you have dialogue, you almost act them out in your 
mind, and then rewrite the whole passage—not just adding a word or two—but by writing what the character would really 
say, including the tone of voice of the character, and including specific actions. 

So just for a sec – turn and tell your partner – What you think you will do today when you start revising your work? 

Love it – Today revise at least one dialogue section of your draft, then assess your draft using the checklist (point) to do 
the work the draft needs you to do, remembering your goals for lifting the level of your narrative writing.  
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When you go back to your seat, you will begin the process of revising your passage by rereading or acting it into your 
conch shell, and see if you begin to get ideas for what you’ll put onto your revision paper. If you are having trouble 
remember how to revise your dialogue, you can always look up at the chart and how we revised this part together,  

So, if you feel like you’re all set to write up a storm go back to your seat and get started. If you feel like you need more 
help, remain in the meeting area. OFF YOU GO!” 

What evidence or artifacts will you or the students touch upon or address/use in minilesson? 
1. Chart—the teacher will use a chart of today’s teaching point during the lesson 
2. Chart—Qualities of Good Narrative Writing Checklist 
3. Student drafts as students will use them during the minilesson 
4. Mentor text as this will be used during the minilesson 

Intervention and or differentiation: As children do this, send one, another, another back to their seats. Ask for those 
who need help to linger on the rug for some more help, begin by diagnostic work, dividing this group based on 
needs….and get them supporting each other in pairs.  

Independent practice:    (25-30 MINUTES) Students will work on their drafts 

First settling behaviors. Carry record keeping sheets for the class. Which kids are able to get themselves started?  

Student configurations & differentiation methods:

One possible group: Some students are struggling to storytell their stories, using mostly summary so less dialogue.   
They need basics: to use a storyteller’s voice; writing as if they are in characters’ shoes.  Enact their story, including 
internal thinking, small action, setting, and dialogue. Work with partners! 
Another group: Students who have a hard time getting started: Keep on the rug for some more help. Support hard work, 
revising using precise words. Give revising paper, coach in to help. COME BACK 

Tricky part. Storytelling voice on paper. To do this we put ourselves in our character’s shoes and go through that moment 
as them. Drafting paper to help you revise! Get started! 

Coaching in Prompts for strugglers: 
To help us we can say things like  
“What did he/she do?”
“What did he/she say back?” 
“What did that look like?” 

Another Group: Students on higher level along the learning progression--use mentor text to help them-  
“When you have a character speaking and acting in certain ways, you want those words and actions to reveal that 
character’s personality traits. Not just his or her at the moment feelings, but his personality. Use our Mentor Text, 
Memory String by Eve Bunting, and find places where Laura’s personality trait is brought out through dialogue.”
Students will work in partnerships, looking for places where dialogue brings out the character’s trait. 

COME BACK AFTER TABLE CHECK IN 

“We can admire a published author, but we want to look across the text and do it in our own writing and across our 
piece. SO, here’s the real work. Go back and find dialogue where you can bring out your characters’ personality traits in 
their dialogue by using the techniques Eve Bunting used.”

COACH IN 

Directions or link/expectations of the students during this time:  
All directions will be clear and succinct as well as available on chart paper or typed and left with students after a 
conference or small group. May need different directions for a differentiated group.  
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Mid-workshop Teaching Point: Get one of the kids to teach the class what he or she has done.  

Conference: Student is struggling with using the proper transition words to make her parts of her piece go quickly. “As
you do this work, you also want to keep in mind your goals as a narrative writer. Last week, when you assessed your 
narrative writing, you decided to work on making some parts of your story go quickly by adding in transition words, and 
slowing parts down by adding more details.”  

Conference: “I noticed that your scene is swamped with dialogue. You are using dialogue to move your plot along, but 
instead our dialogue should reveal our character’s personality. Let’s look at your Just Right Book and see how your 
author shifts out of dialogue…”

Share: (5 minutes) Question for student assessment and sharing of their learning and process.  
“Reread the portion of your draft into your conch shell. This time, read it like it’s worth a million dollars, like it’s your 
pride and joy.”

Assessment: How will you assess learning targets or outcomes? How will students illustrate their own 
accountability? 

 Teacher will check to see what the students are doing based on conference notes and based on their 
rubrics and checklists to see if students are transferring the work from the prior sequence of lessons as
well as some transference of today’s lesson. 

 Teacher will watch students as they begin and what they are doing throughout the lessons. 
 Teacher will observe students as they finish drafts to see if they try this and what other skills, strategies, 

and behaviors are in their writing notebooks or other places in writing 
 Students will be looking at mentor texts and checklists to hold themselves accountable for their work.   

New York State Common Core Standards:   

CCLS 4:   Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences.

 CCSS.ELA-Literacy.W.4.3a Orient the reader by establishing a situation and introducing a narrator and/or 
characters; organize an event sequence that unfolds naturally. 

 CCSS.ELA-Literacy.W.4.3b Use dialogue and description to develop experiences and events or show the 
responses of characters to situations. 

 CCSS.ELA-Literacy.W.4.4 Produce clear and coherent writing in which the development and organization are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 
1–3 above.) 

 CCSS.ELA-Literacy.W.4.5 With guidance and support from peers and adults, develop and strengthen writing as 
needed by planning, revising, and editing. (Editing for conventions should demonstrate command of Language 
standards 1-3 up to and including grade 4 here.)

Transference of: 
 CCSS.ELA-Literacy.RL.4.3 Describe in depth a character, setting, or event in a story or drama, drawing on 

specific details in the text (e.g., a character’s thoughts, words, or actions).
 CCSS.ELA-Literacy.L.4.1b Form and use the progressive (e.g., I was walking; I am walking; I will be walking)

verb tenses. 
 CCSS.ELA-Literacy.L.4.1d Order adjectives within sentences according to conventional patterns (e.g., a small 

red bag rather than a red small bag).

Speaking and Listening: 
 CCSS.ELA-Literacy.SL.4.1c Pose and respond to specific questions to clarify or follow up on information, and 

make comments that contribute to the discussion and link to the remarks of others. 
 CCSS.ELA-Literacy.SL.4.1d Review the key ideas expressed and explain their own ideas and understanding in 

light of the discussion. 
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