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 More about Resilience

 Models and strategies for  trauma-sensitive 
school systems

 Brain-based strategies to promote self-
regulation and healing



 Class action suit on behalf of 5 students and 3 
teachers in Compton Unified School District  (CA)
◦ Students’ learning opportunities suffered in response to 

trauma  and requested that complex trauma be 
acknowledged as a type of disability under American 
Disabilities Act

 Court ruled not enough class members for suit (!) but 
refused to dismiss the suit and acknowledged that 
“the allegations that exposure to traumatic events 
might cause physical or mental impairments that 
could be cognizable as disabilities.”



 Biologically, resilience is ability to modulate and 
harness the stress response

 A resilient individual is not someone who avoids 
stress but someone who learns how to manage it

Our brains have the capacity to 
change, rewire and heal across the 

lifespan

Southwick & Charney, 2012



There can be strengths that come from working with 
clients who have experienced trauma 

- Witnessing others overcome adversity
- Recognizing people’s capacity to heal
- Reaffirming the value of the work you do
- Gift of hope

Vicarious resilience can buffer the effects of stress 
associated with  vicarious trauma, strengthen our 
motivation & give us new, meaningful perspectives.



Vicarious resilience is only possible if skills and 
strategies are implemented by organizations 

and individuals to protect themselves.

Dwelling on Days “What About You?” page 44 
Questions 1, 2



 Ability to deal in 
appropriate ways with 
one’s feelings and 
regulate thoughts

 Anterior cingulate, 
located in back & mid-
part of  frontal lobes, 
associated with self-
regulation → need to be 
in cortex 

Trauma interferes with development of self-regulatory skills



1.Strong parent-child relationship or when 
such a relationship is not available, other 
caregivers who serve mentoring role
2.Good cognitive skills→academic success
3.Ability to self—regulate attention, emotions 
and behaviors

Helping Traumatized Children Learn, 2005



Quality of relationship between teacher and students
Nature of peer relationships among classmates
Degree of collaboration and connectedness between  
school and students’ families
Classroom practices that support students’ autonomy 
and self-regulation
Degree to which students’ are empowered to set goals 
and make decisions
Classrooms supports’ students’ expectations that they 
will success (academic efficacy)

Detailed reviews  that represent more than 50 years’
Developmental research on risk & resilience in Doll, LeClair & Kurien, 2009



 Needs assessment can identify strengths to build 
on and where to focus efforts

 55-item survey:
◦ Relationships, conflicts & worries
◦ Self-regulation skills
◦ Parent involvement in student’s learning
◦ Students’ expectations & self-determination

Doll, Spies, Champion et al, 2010



 Share data in classroom meetings to 
interpret and plan
◦ Is this data accurate?
◦ What do students believe causes the strengths 

and weaknesses in the classroom?
◦ What can teachers do to make the classroom a 

better place to learn?
◦ What can students do that would strengthen the 

classroom?



This work starts by understanding ourselves (ACE Study)
Flexibility is key_-no one size fits all  (Compassionate School 
Model)
Trauma-informed work starts as professional change; it’s  
relational, not prescriptive (Chris Blodgett, PhD, WSU)
It’s about changing school culture (Kathleen Guarino, AIR)
It’s about families and community (Principal Marcus Wilson, 
Northstar Elementary School Anchorage)

“It’s [trauma] not one more thing on my plate…it’s the whole plate.”
Teacher’s comment to Chris Blodgett



“The first step in creating trauma‐
informed schools is to help 
educators become aware of the 
symptoms.”

Problems such as failing to 
understand directions, overreacting 
to comments from teachers & peers,  
failing to connect cause and effect 
and poor communication are 
common  in traumatized children Flexible Framework:

Action Plan for Schools



 Establishing steering committee
 Engaging whole staff in shared learning
 Survey staff for input and assessing readiness 

for action
 Developing school wide action plan
 Monitoring progress

Teaching Traumatized Children to Learn 



School supports all 
students to feel  safe 
physically, socially, 
emotionally & academically
School addresses students’ 
needs in holistic ways, 
taking into account their 
relationships, self-
regulation, academic 
competence & physical & 
emotional well-being

http://traumasensitiveschools.org



 Transition from “What 
Can I do to fix this 
child?” to What can we 
do to support all children 
to help them feel safe 
and participate fully in 
our school community?” 
(Traumatized Children 
Learn, Vol. 2, 2013)

“It meant moving 
teachers away from 

reflexive discipline and 
towards responses that 
help kids learn how to 

calm themselves.” 

Beverly Lund, Principal
Whitman Elementary School, 
Spokane, WA



1. What role does school and/or district leadership 
play in implementation?

2. What professional development is necessary for 
implementation?

3. What resources, supports or services are in place 
for students, families, and/or staff?

4. What classroom strategies—both academic and 
nonacademic –support implementation?

5. What do we need to do to ensure families are 
active partners in helping with implementation?

Helping Traumatized Children to Learn, Vol 2 pg 29



 Recognize that behavioral problems may be 
transient and related to trauma/driven by 
trauma-related anxiety

 Provide safe place for  student to talk about  
what’s happening and their feelings

 Be sensitive to environmental cues that may cause 
reaction in a traumatized child

 Children cope by re-enacting trauma through 
play and social interactions and may try to draw 
or provoke you into negative replay of the trauma

Child Trauma Toolkit for Educators, www.nctsn.org



 Baker School, Brockton 
School District (MA) 
implemented the Trauma 
and Learning Policy 
Initiative (T.L.P.I.)

 After two years, office 
referrals are down 75% 
from baseline 

“When teachers are less 
inclined to send a child to 

the office, it speaks to 
their capacity and 

commitment to support 
all children, socially, 

emotionally, behaviorally 
and academically.”

Elizabeth Barry, ED, K-8



“One big thing is to help children become 
aware of their bodies.  One of my students 
has 3 pictures on his desk: a mail box, a 
snack and a bean bag chair. If this boy is 
feeling in his body that he can not be in 
class, he knows he can pick up one of the 
pictures and go get my mail in the office, 
get a crunchy snack, or take a break in the 
bean bag chair.”

Emily Cooley, Special Ed Teacher,
Mary E. Baker Elementary, Brockton, MA



Last year, 5-year old Martin was 
hurting himself in class, kicking 
the teacher, blowing out of class 

many times a week.  He was 
exposed to chronic violence and 
had experienced many traumatic 

losses.

UCSF-SFUSD

Class Action Suit, 
Compton Unified School District



Martin is receiving  counseling
He gets passes to the “wellness room,” a comforting 
space with bean chairs,  blankets, headphones for 
calming music, squishy toys & staff member to talk to
Circles emotions on feeling chart & then has 5-10 
minutes “time-in”(timer set)
Martin came in to get squeeze ball for another child 
(“someone needs helps”) and then brought her to 
wellness room  and advised staff member  “I have to get 
back to class!”



1.On-site counseling, skill-building for at-risk 
students, classroom presentations on trauma & 
coping
2.Training on trauma trauma-sensitive practices 
and vicarious trauma for all school staff 
3.Working on school-and district-level policies & 
procedures including discipline, alternatives to 
suspension & positive behavioral support systems



 Behavioral problems may be transient and driven 
by trauma-related anxiety

 Every classroom should have a calm down/safe 
corner

 Be a detective to environmental cues that may be 
triggers

 Children cope by re-enacting trauma through 
play & social interaction (others can be pulled into 
replay)

Child Trauma Toolkit for Educators, www.nctsn.org



Understand children and trauma→may be developmentally 
younger than age due to trauma

Time in, not time out→time out can feel like more rejection

“I see you need help with…”→helping to comply can avoid power 
struggles (don’t necessarily want to please)

Self-regulation is contagious→working with traumatized children 
can bring on strong emotions…

Acknowledge good choices→often don’t respond well to praise 
but still need positive reinforcement

Calmer Classrooms, 2007



Lincoln High School, Walla Walla, WA
Principal Jim Sporleder

“Are you OK? This doesn’t  sound like you. What’s going on?  You look 
really stressed. On a scale of 1-10, where are you with your anger?”



A school where staff and students learn to be aware of 
the challenges faced by others.  They respond to the 
physical, emotional and social challenges faced by 
students and families by offering support to remove 
barriers to learning.  They do not judge the situations 
or responses to others. They seek to understand and 
support. 

The Heart of Learning and Teaching:
Compassion, Resiliency and Academic Success, 2011



ACEs among students:
 25% homeless
 84% lost a loved one
 66% feel abandoned by 

their parents
 65% have immediate 

family member in jail
 80% suffer  serious 

depression
 50% live with someone 

who abuses alcohol or 
drugs

http://vimeo.com/37975761



2009 (before new 
approach):

 798  suspensions
 50 expulsions
 600 written referrals

2010-2011 (after new 
approach):

 135 suspensions
 30 expulsions
 320 written referrals

 Out-of-school suspension 
triples likelihood of juvenile 
justice contact within that 
year

 In school suspension (ISS): 
quiet, comforting room 
where student can do 
homework, talk with teacher 
about anything, sit and 
think about how to do 
things differently next time



1. Always Empower, Never Disempower
2. Provide Unconditional Positive Regard
3. Maintain High Expectations
4. Check Assumptions, Observe and 
Question
5. Be a Relationship Coach
6. Provide Guided Opportunities for Helpful 
Participation

Heart of Learning and Teaching, 2011



 Asking kids what’ going on with them
 Rule No. 1: Take nothing a raging kid  (or adult!) says 

personally
 Rule No.2: Don’t mirror the child’s behavior
 Having adults that kids can count on and know that 

they won’t hurt them
 Teaching kids new skills to manage stress and learn 

to down-regulate
 Trauma-informed services (ARC)



 Flexible, menu of strengths-based 
strategies to work with traumatized youth 
and families
◦ Relationship strengthening
◦ Social skills
◦ Relaxation, art/expressive, movement 
techniques
◦ Parent education 

 Evaluation with Alaskan children showed 
significant reductions in trauma-related 
symptoms (Arvidson et al, 2011)



POLICIES→All policies(students, teachers, staff and admin) 
examined through a trauma-informed lens
SYSTEM in place to handle different levels of need↦teachers 
handle most of students’ challenges, then counselor/social 
worker with psychologists working with most troubled students 
& families
◦Articulated System to coordinate hand-off between pre-K and 
elementary, elementary to middle….

TRAINING →students, family/caregivers, teachers, all staff and 
administration
HIRING→new hires understand mission and receive training



Consciousdiscipline.org 
Safe and Civil schools
PBIS
SEL Programs
Restorative 
justice/practice

www.acesconnection.com; Essentials for trauma-informed classrooms



 Is there any practice that we have talked about so 
far or that you saw when watching the video about 
Lincoln High School that you think would be helpful 
at your school?

1) Yes: please type practice/policy into chatbox if 
you are willing to share

2) No
3) Not sure



Includes curriculum based on the 
three domains of ARC:

 Safety, Connection & Assurance
 Emotional and Behavioral Self-

Regulation
 Competences (of personal agency, 

social skills and academic skills)

http://www.k12.wa.us/compassionateschools/



Monday mornings & daily schedules routine and 
predictable
Routines posted & discussed frequently
Potential triggers identified
Opportunities for students to make choices & be in control
Transitions planned, previewed & routine
Seating arrangements to improve feelings of safety
Calm zones or Safe Places
Safety plans in place; student with IEP shave written safety 
plans

The Heart of Learning and Teaching:
Compassion, Resiliency and Academic Success, 2011



 On-line  course 
 3 university semester credits through 
Humboldt State University (course is 45 
hours)

 www.cecreditsonline/org/district-
course/11917/creating-compassionate-
schools





 Cognitive-Behavioral Intervention for Trauma in Schools 
(CBITS) 

 10-session, school-based cognitive behavioral group 
therapy 

 Teaches relaxation and problem-solving techniques to 
help students cope with stressors 

◦ Developed initially for 3rd-8th graders; adapted for high schools 

 Significant reductions in severity of PTSD and 
depression symptoms and improved psychosocial 
functioning (RCT) Stein et al, 2003



 Assessment  for 
trauma and mental 
health concerns 
among 6th to 9th

graders
 CBITS intervention
 Reduced depression 

and PTSD symptoms 
sustained 6 months 
post treatment

“We ask them about very 
specific life event and at 
the same time we ask if 
they’re worried about 

that event or if it keeps 
them from sleeping well 

and doing well in 
school.”

Marleen Wong, University of Southern 
California



Brain-based approach to 
address dysregulation 
caused by trauma 
Scaffolds wellness skills 
that teach child to 
regulate nervous system 
from the body up→expand 
”resilience zone”

www.TraumaResourceInstitute.com



6 Wellness Skills including:

Tracking 

Building Resources

Grounding

Help Now  

Ichill APP



“The well documented lack of 
affect modulation in many 
traumatized individuals 
requires that we explore 
techniques to help people 
manage their ongoing 
physiological arousal in 
response to traumatic 
reminders and ongoing life 
stressors.” Focuses on 13 promising practices tha

have been used in military context, ca
be integrated into existing resiliency
strategies and can be taught by line
leaders, peers & support agencies.



 Mind-body skills can 
increase neurogenesis 
while stress inhibits it

◦ Gateway to neuroplasticity
=ability of brain to change & 
rewire

Prefrontal 
Cortex



 Often children have 
difficulty  concentrating 
due to physical/emotional 
discomfort blocked in 
head and upper body 
(headaches, stiff neck, 
tight jaw…)

Capacitar for Kids



 Children often hold their breath or breathe 
shallowly especially when stressed

 Place your hands below your navel and lean forward 
in your chair

 Breath slowly through the nose and exhale through  
your mouth

 In this position, the only way you can breath is 
abdominally

Capacitar for Kids



http://greentreeyoga.org/programs/trauma-
sensative-yoga/item/16-trauma-sensitive-yoga-for-
kids



 Rhythmic movement-based intervention with traumatized 
youth reduce symptoms (Macy et al, 2003; Tol et al, 2008) 
◦ Activates parasympathetic nervous system thereby 

enhancing capacity to feel safe & grounded (Brown & 
Gerbarg, 2009)
◦ Significant ↓ in PTSD symptoms in postwar adolescents 

(Gordon et al, 2008)
 15 minute Yoga sessions with traumatized youth in 

residential treatment improved self-regulatory skills 
(Spinazzola et al, 2011)



 Reduction in PTSD symptoms with sustained 80% recovery rate 
at 6 month follow-up (Catani et al, )

 Reductions in attention problems & anxiety (Lee et al, 2008; 
Semple et al, 2010)

 Changes in brain activity (↓theta/beta ratios-EEG) and improved 
ADHD symptoms after 3 months (Travis et al, 2011) 

 Reduced anxiety, enhanced social skills and academic 
performance among adolescents with learning disabilities 
(Beauchemin et al, 2008)

 Decreased aggressive behavior and bullying among students 
diagnosed with conduct disorder (Singh et al, 2007)



Reductions in children’s systolic blood pressure (RCT: Gregoski 
et al, 2011)

Decreases in children’s blood pressure and heart rate and 
during stress stimulation (RCT: Barnes et al, 2001)

Lower cortisol levels compared to students who did not receive 
mindfulness instruction whose cortisol levels increased over 
school year (Sibinga et al, 2013)



 Study examined reflective processes about alcohol 
that Yup’ik youth engage in when thinking about 
reasons not to drink (Allen et al, 2012)
◦ Explore understanding of cultural variation in 

mindfulness & protective factors
 Mindfulness has been shown to be inversely related 

to alcohol use & consequences from use (Fernandez 
et al, 2010)



“Sitting meditation seems to be an effective 
intervention in the treatment of physiologic, 

psychosocial and behavioral conditions among 
youth [ages 6 to 18 years old].”

Systematic evidence review by Black et al. published
In Pediatrics 2009

Seated meditation refers to sitting in a comfortable position,
closing your eyes and focusing on breathing or a specific word of choice



Inner Kids Program
Inner Resilience Program

Learning to BREATHE Mindfulness in Schools (MiSP)

Mindful Schools

MindUP

Wellness Works in Schools

Stressed Teens

Still Quiet Place Quiet Time Program



 Fits well with general emphasis on evidence-
based practices

 Interfaces well with social emotional learning 
skills—essential component of effective trauma-
informed interventions (SEL)

 Inexpensive to run
 Fairly rapid and sustained benefits
 Systematic review indicates no evidence of harm 

(Weare, 2013)



 In 2002, Linda Lantieri (CASEL) asked by 911 Fund to help 
40 schools at Ground Zero to recover
◦ Expanded in NYC, southern Vermont, Madrid, Spain…

 Integrates social emotional learning with mindfulness-
based practices to help teachers, parents & children deal 
with chronic stress

 Congressman Tim Ryan facilitated replication in several 
schools in Ohio with federal funding
◦ National advocate on integrating mindfulness training into schools 

(A Mindful Nation, 2012)

CASEL=Collaborative for Social and Emotional Learning



 Combines use of curriculum in classroom incorporates support 
for for school staff on self-care, residential  staff  weekend 
retreat,  yoga classes, monthly group classes

 Parent  workshops
 K-8 curriculum (Building Resilience From the Inside Out) 

includes progressive muscle relaxation & mindfulness practices 
◦ Build SEL competencies such as self-awareness & self-

understanding
◦ How to calm  ourselves when upset
◦ Relax bodies and minds
◦ Enhance attentional skills

www.inner-resilience-tidescenter.org



Williamson Elementary School (OH)
Grades 3-5, NYC (RCT)

Mid-morning in Evelyn 
Fisher’s K-garten class, a 
child walked over to the 
“peace corner” and began to 
cry.  Within seconds, 5 other 
students were there to coach 
& comfort her--“Breathe in, 
breathe out…” The student 
soon returned to her desk, 
feeling calm.  IRP gives kids 
tools they can use to help 
themselves relax and self-
regulate.

 Teachers reported ↓ stress 
levels, ↑ mindfulness & 
attention levels, improved 
relationships with 
colleagues

 3rd & 4th graders had 
↓frustration levels 

 High-risk 3-5th graders 
had ↓ aggression, fear, 
frustration & depressive 
mood & ↑ attention

Metis Associates, March 2011



Teaches children how their 
brains work

15 neuroscience-based 
lessons that teach children 
to self-regulate behaviors 
and mindfully engage in 
focused concentration

Lessons align with state  
standards

Training partnership with 
Columbia University Center 
for New Media Teaching and 
Learning

www.thehawnfoundation.org



 Objectives parallel those in 5-point framework of 
competencies laid out by CASEL

 “Linking to Brain Research” is part of each lesson and 
teaches students about amygdala, cortisol, how 
mindfulness works…

 Core practice, “Focused Awareness” uses mindful 
breathing and is done 3X/day for few minutes each time

The MindUp Curriculum: Brain-Focused Strategies for Learning and Living,
Scholastic,  2011 (Grades Pre-K-2; Grades 3-5, grades 6-8)



 Where does it come from?

 How can it affect your brain?

 Our state of mind affects our heart rate

 Children experience the mind-body connection by 
measuring their heart rate before and after 
controlled breathing 

MindUp Curricula



 Integrates social emotional learning with mindfulness 
components of MBSR for adolescents
◦ Focus on emotional regulation skills adapted from 

therapeutic interventions
 6 lessons with different core themes including body awareness, 

working with feelings, reducing harmful judgments and 
integrating mindful awareness into daily life

 Matched comparison study of high school students indicated 
lower levels of stress and improved emotional regulation skills 
(Metz et al, 2013)

http://learning2breathe.org
MBSR=Mindfulness-Based Stress Reduction



San Francisco classroom video 



 Twice daily quiet time 
periods in classroom

 Two 15-minute periods of 
transcendental meditation 
daily offer to all teachers, 
students & staff
◦ -secular (non-religious)

NIH is spending $26 million to continue evaluation  of the 
effectiveness of TM in reducing stress and preventing 

stress-related illnesses, especially cardiovascular disease





Data from San Francisco Unified School District 
(middle schools):

 30% in teachers’ absences due to illness; 
reduction in teacher turnover and 
reductions in depression, anxiety, anger & 
fatigue


